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PREFACE

" 'The Educational Resources Information Center (ERIC) I8 a national information

system operated by the National Institute of Education., ERIC serves the '
educational community by disseminating educational research results and other
resource information that can be used in developing more effective educational
programs.

The ERIC Clearinghouse on Educational Management, one of several
clearinghouses in the system, was established at the University of Oregon in
1966. The Clearinghouse and its companion units process research reports
and journal articles for announcement in ERIC's index and abstract bulleting,

Research reports are announced in Research in Education (RIE), avallable
in many libraries and by subscription for $21 a year from the United States
Government Printing Office, Washington, D.C. 20402, Most of the documents
listed in RIE can be purchased through the ERIC Document Reproduction Ser-
vice, operated by Leasco Information Products, Inc.

Journal articles are announced in Current Index to Journals in Education.
CIJE is also avallable in many libraries and can be ordered for $39 a year from
CCM Inforraation Corporation, 866 Third Avenue, Room 1126, New York, New
York 10022. Annual and semiannual cumulations can be ordered separately.

Beslides processing documents and journal articles, the Clearinghouse has
another major function-~information analysis and synthesis. The Clearinghouse
prepares bibliographies, literature reviews, state-of-the-knowledge papers,
and other interpretive research studies on toplcs in its educational area.

The ERIC Abstracts series is the result of a cooperative arrangement
between the Clearinghouse and the National Academy for School Executives
(NASE) of the American Assoclation of School Administrators. The Clearing-
house compiles the abstracts from document resumes in Research in Education - -
to provide participants in a series of NASE-sponsored seminars with an up-to-
date collection of ERIC materials on subjects to be presented in these seminars.
Additional coples of the abstracts are published by NASE and distributed across
the country to school administrators and others Interested in educational
administration.

Philip K. Plele
Director, ERIC Clearinghouse
on Educational Management




The material in this publication was prepared pursuant to a contract with the
Natlonal Institute of Education, U. S. Department of Health, Education, and
Welfare. Contractors undertaking such projects under government sponsor-
ship are encouraged to express freely their judgment in professional and tech~
nical matters. Priox to publioation, the manuscript was submitted to the
American Assoclation of School Administrators for ¢ritical review and deter-
minatlon of professional competence. This publication has met such standards.
Points of view or opinions, however, do not necessarily represent thé official
view or opinions of either the American Assoolatlon of School Administrators
or the National Institute of Education,
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INTRODUCTION

Since the beginning of ERIC in 1966, more than sixty thousand documents have .
been announced {n ERIC's monthly catalog, Research in Education (RIE), Of the
total, more than five thousand documents have been processed by this Clearinghouse.
This growing collection Is so extensive that it 18 useful to complle lists of ERIC
documents on a number of critical topics in educational management. Published
separately, these lists of documents make up the ERIC Abstracts series.

To complle each list, the RIE subject indexes are searched, using key terms
-that define the topic. The documents are selected on the basls of thelr currency,
significance, and relevance to the topic.

For this compllation on program evaluation, the Index term used is
PROGRAM EVALUATION, The documents provide, for the most part, specific
procedures and instruments for evaluation of educational programs. Three
annotated bibllographies and nine docaments on the theory of prograin evaluation
are also Included (for a more theory-oriented approach to progicam evaluation, see
ERIC Management Review Number 21, Program Evaluation, avallable free from
the ERIC Clearinghouse on Educational Management, University of Oregon,
Eugene, Oregon 97403). The listing is complete for all issues of RIE through
September 1973 and Includes documents processed by this and other clearinghouses.

Based on the document resumes in RIE, the following information {s pre-
sented for each document: personal or institutional author, title, place of publi-
cation, publisher, publication date, number of pages, ERIC document ("ED")
number, price of the document if it Is available from the ERIC Document
Reproduction Service, and the abstract. The documents are listed alphabetically
by author and are numbered.

A subject index, beginning on page 20, refers to the document listing
number. The subject terms, arranged in alphabetical order, are identical to
those contained in the subject index of RIE.

~



HOW TO ORDER ERIC DOCUMENTS

Most of the documents listed on the following pages can be ordersd from the
ERIC Document Reproduction Service., If a document is available from EDRS,
Its prices for both hard copy apd microfiche are cited after the document's
"ED" number, To order documents from EDRS, indicate:

e the ED numbers of the desired documents (titles need
not be furnished)

@ the type of reproduction desired--hard copy (HC) or
microfiche (MF)

e the number of copies being ordered

Payment must accompany orders under $10, 00. Postage, at book rate
or library rate, i8 included in the price of the document, If first-class malling
is desired or if shipnient {8 outside the continental United States, the difference
between book rate or library rate and first-class or foreign postage witl be
billed at cost. All orders must be in writing.

Address requests to;

ERIC Document Reproduction Service
. P,O, Drawer O
Bethesda, Maryland 20014



i. Aebischer, Delmer W. Self-Evaluation Checklist for School Music Pro-
grams. (Grades 1-6 and Administrator's Form.) Salem: Oregon State
Board of Education, 1971, 27 pages, ED 069 682 MF $0.66 HC $3.29.

Three checklists for evaluating elementary school music programs are
designed for music teachers and administrators at the primary and in-
termediate levels. The instruments identify weaknesses and strengths
of the school program--for teachers in the areas of rhythm, melody,
harmony, form, expressive elements, creativity, listening, clagsroom
performance, and overall evaluation, and for administrators in the areas
of scheduling, materials, equipment, facilities, and overall evaluation,
Items are rated poor, fair, good, or excellent. The thecklists were
developed through university research, in-district test use, and sub-
sequent review by a committee of music educators and administrators,

2. Amerlcan Assoclation of School Administrators. ERIC Abstracts: A
Collection of ERIC Document Resumes on Assessing Educational Inno-
vations. ERIC Abstracts Series, Number Twenty-three., Washington,
D.C.: National Academy for School Executives, 1972. 21 pages. ED
070 177 MF $0.65 HC $3.29.  (Also avallable from National Academy
for School Executives, 1801 North Moore Street, Arlington, Virginia
22209, $2.00, quantity discount.)

The documents included in this annotated bibliography concern the change
process, the cholce and use of good ideas, and the development of assess-
ment and evaluation procedures for determining the achievement of
objectives. The following information is presented for each document:
author, title, place of publication, publisher, publication date, number

of pages, ERIC document (ED) number, price, availability, and the
abstract. A subject index is appended.

3. Andersen, Dale G., and others. Guidance Evaluation Guidelines. Guide-
lines for Evaluation of Coungeling and Guidance Programs. Olympla:
Washington State Board of Education, 1967. 37 pages. ED 049 480
MF $0.66 HC $3.29.

Particular aspects of avaluating counseling and guidance programs are
discussed, as are various services that must be included if such programs
are to serve the total educational program optimally. A short discussion
of the importance of evaluation, its guiding philosophy, evaluation of
_staff qualities, and evaluation techniques is followed by delineation of

the dimensions of an evaluation study. These dimensions include organi-
zational and administrative structure, physical facilities, guidance
personnel, and guldance services. The authors briefly consider avalil-
able federal, state, and local resources. A select bibliography concludes
the publication.




4, Borg, Walter R. Three Levels of Evaluation for Educational Products,
1971. 10 pages., ED 054 229 MF $0.65 HC $3.29.

Three levels of evaluation can be used to assass educational products

and processes. The three levels--unvalidated form of experlence,
validated form of experience, and direct performance evaluation--are .
each desoribed In detail, The author also discusses the factors involved
in selection of the evaluation model. - - - - b

6. Carpenter, C. R., and Froke, Marlowe. Description of a Practical Pro-
cedure for Assessing Instructional Film and Television Programs.
University Park: Department of Psychology, Pennsylvania State Uni-
versity, 1968. 43 pages, ED 037 102 MF $0.65 HC $3.29.

A panel was formed to evaluate attributes of instructional film and
instructional television programs that affect learning behavior. The
panel found the exercise rewarding enough to recommend that additional
panels of target audiences, educational specialists, content speclalists,
production specialists, and media speclalists be set up as a system of
evaluation for Instructional television and film programs. The meetings
are fully documented. T

6.  Cook, Desmond L. Program Evaluation and Review Technique--Applications
in Education, Washington, D.C.: Office of Education, Department of
Health, Education, and Welfare, 1966. 109 pages. ED 015 533 MF
$0.65 HC not avallable from EDRS.

This monograph discusses the basic concepts and principles of a project
management information system entitled program evaluation and review
technique (PERT)., PERT is a methodology for planning diverse activities
in either large or small projects. Steps in the PERT technique include
work breakdown structure, network development, activity time estimation,
network time calculation, scheduling, probability aspects of PERT, re-
planning the project, and PERT-cost. Several models i1lustrate areas

in which PERT can be applied to educational research and development
projects. These areas are experimental research, survey research,
historical research, developmental projects, curriculum development,
educational service projects, research integration projects, and theory
development projects. The author also detalls practical considerations
for implementing PERT in educational research and development projects.

7. Educational Innovators Press. Performance and Process Objectives. Book-
let for Developing Evaluative Skills Number 7, Tucson, Arizona: 1970,
30 pages. ED 054 606 Document not available from EDRS. (Avallable
from Educational Innovators Press, P. O, Box 13052, Tucson, Arizona
856711, $2.25.)




A brief introductory booklet defines performance and process objectives
and the contributions of each to the steps necessary for incorporating
rccountability in the evaluatlon of a given eduoational program, The
text provides a set of procedures for developing and writing both per-
formance and process objectives. The validity of process objectives
can be determined only when they can be related to performance ob-
jectives. This necessitates the development and writing of performance
objectives at all levels of the educatlonal structure for which process
objectives are to be written,

8. Eldell, Terry L., and Klebe, John A., compilers. Annotated Bibliography

' on the Evaluation of Educational Programs. Eugene: ERIC Clearinghouse
on Educational Administration, University of Oregon, 1968, 19 pages.
ED 025 857 MF $0.65 HC $3.29,

Sixty-four books, pamphlets, papers, and journal articles published
through 1968 are listed In this annotated bibliography on educational
program evaluation on the elementary, secondary, and higher education
levels. Toplcs covered include evaluation of school subject programs,
vocational programs, state aid programs, curriculum, educational
planning, federal programs, teaching quality, educational change, and .
educational outcomes and quality. Some entries pertain to the development
and use of mathematical models and cost-benefit analysis for evaluative
purposes. Emphasis Is on the methods, procedures, models, and ex-
emplars of educational program evaluation.

9. EPIC Evaluation Center, A Structure and Scheme for the Evaluation of
Innovative Programs. The EPIC Brief, Issue No. 2. n.d. 19 pages.
ED 028 103 MF $0.66 HC $3.29.

Objective evaluation of school programs is a process {n which a school
staff collects information to ascertain whether a given set of objectives
has been met. The Evaluative Programs for Innovative Curriculums
(EPIC) four-step scheme of objective evaluation is based on a three-
dimensional structure of varlables influencing instructional programs.
The Instructional dimension includes organization, content, method,
facilities, and cost. The institutional dimension refers to students,
teachers, administrators, educational specialists, the family, and the
community. The behavioral dimension concerns the psychomotor,
affective, and cognitive domaing, Planned program, the first step in
the EPIC scheme, involves ldentifying the variables affecting the in-
structional program under consideration, combining variables into
factors, writing behavioral (performance) objectives, and developing
the evaluative design. The second step I8 program description and
data gathering. Next is data analysis. The decislon-making recycling
process Is the final step. The text illustrates the EPIC scheme by
applying it to a specific program.
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10. Fisher, Maurice D., and Ward, Virgl(l S. "A Design for Evaluating
Educational Programs for Culturally Disadvantaged Children.'" Paper
presented at American Educational Research Assoclation annual meet-
ing, Chicago, April 1972, 17 pages. ED 061 281 MF $0.65 HC $3.29,

The evaluation design described {n this paper covers all significant
aspects of program development and follow-through for culturally
disadvantaged children, Educational objectives, instructional methods,
Implementatton procedures, and outcomes are also reviewed.

11. Fleming, Margaret. 'An Approach to Evaluatiou of a Reading Program
in the Public School Setting.' Paper presented at American Educational
Research Association conference, Minneapolis, March 1970, 12 pages.
ED 040 012 MF $9.656 HC $3.29.

The evaluation plan for the Reading Improvement Project in Cleveland's
elementary schools {8 described in this document. The plan's formation
was [nfluenced by two guldelines: the necessity of providing procedures
to overcome threats to the validity of the findings, thereby facllitating
sound assessment of program effects, and a desire to remain sensitive
and responsive to realities of the school worlds involved, particularly
the concerns of puplls and staff participating in the project. Three
critical [ssues were encountered: random assignment of pupils to
project services, cholce of a model of analysis appropriate to the
program's data collection procedures, and determination of whether
experimental and control puplls received significantly different final
reading marks. The author lists covariates and dependent variables
used as factors in the evaluation, '

12, [Fresno County Department of Education.,) Auvil, Mary S. PEAPOL
(Program Evaluation at the Performance Objective Level) OQutside
Evaluation. Fresno, California: 1972. 9 pages. ED 072 219 MF
$0.65 HC $3.29.

The PEAPOL (Program Evaluation at the Performance Objective Level)
program developed a computer system for assessing student progress
and cost-effectiveness relative to the achievement of performance
objectives. Interviews were conducted with project participants, in-
cluding project staff, school administrators, and auto shop Instructors.
Project documents were reviewed and a brief questionnaire used to ob~
tain student opinions of th{s man-machine system. The system will
serve as a valuable change agent if computer data is used to generate
reports for action by appropriate personnel. The reports are useful
for pinpointing Individual and class differences. Suggestions for

future applications follow summary statements about the program's
success In achieving its objectives., Documents 12, 13, and 14 are
related.

-4 -




R i i

18. Fresno,C'ounty Dspartment of Educatlon, .PEA?OLI Program Evaluatlon:"‘

~at the Performance Objective Level) User's Manual. Fresno, California

1972, 11 pages- 'ED 072 220 MF $0.66 HC $3 29,

The purpose of this manual is to provlde a nonteohnloal desor!ptlon of
-the Fresno County system of program evaluatlon, ‘Intended for the

- school administrator, teacher, or researcher whose knowledge of
~ electronic data processing is limited, the manual presents methods of

“using the system, procedures to support system operations, and inter-
pretations that should be given to reports generated by PEAPOL.  The
system {s designed to allow vocational teachers and district administra--
tors to monlitor student progress and costs incurred in Individual olass-
rooms. PEAPOL generates reports by linking progress data to cost

" data at the performance objective level of instiictloh,  Toéples digoussed

In this document include PEAPOL's ocapabilities and limitations, a
ratlonale, PEAPOL's use In vocational education, collecting and develop-
~ Ing class data, developing budget information, changing records, and
interpreting program output, Documents 12, 13, and 14 are related.

14. Fresno County Department of Education, PEAPOL I (Program Evaluation

at the Performance Objective Level) Technical Manual, Fresno,

California; 1872. 100 pages. ED 072 221 MF $0.656 HC $3.29.

Intended for people familiar with data processing, this technlocal manual
describes the internal operations of the PEAPOL (Program Evaluation
at the Performance Objective Level) system and includes ten speoific
computer program descriptions with-flow charts. The system generates
a serles of reports by 1{nking progresé’ data to cost data at the perforin-
ance objective level of tnstruction and s designed to allow vocational

_ teachers and district administrators to monitor student progress and

costs incurred.in individual classrooms. The text reviews operational
procedures, noting several requirements for utilizing PEAPOL: per-
formance objectives with time allotments must be established, individ-

“ualized Instruction Is necessary, a time clock to record individual prog-

ress Is required, and the school district must have access to a computer

gystem programmed for PEA POL. Doc\.}ments 12, 13, and 14 are related. |

’ 16. Glassner, Leonard E. Handbook for Evaluators. Pennsylvania: Office of

Research, Pittsburgh Public Schools, 1969. 62 pages. ED 036 980
MF $0.65 HC $3.29. ‘

This handbook provides an orientation to the Discrepancy Evaluation
Model and a detalled outline of the administrative procedures necessary
to conduct day-to-day activities In the first two stages of program evalua-
tion. Guidelines for the first stage stress the need for coordination be-
tween the evaluator and the program staff while planning, generating,

-5~




and amendlng the program evaluatlon design, Second stage g'ulde-
lines speclfy requirements for implementing the evaluation design de-
veloped in the first stage. The appendix Includes summarles of
completed evaluatlons of the Plttsburgh klndergarten program.

16. Gold, Ben K. "Evaluatlon of Programs." Paper presented at oonference

sponsored by Compensatory Education Project, Coordinating Board,
Texas College and University System, Austln, Aprn 1971, ~ 20 pages.
ED 048 845 MF $0.65 HC $3.29, S ‘

Evaluatlon should be a process for colleotlng informatton to make
. better declsions, The author discusses in detall four planning stages
in program evatuation, The first stage requires the evaluator to as=

" certain the declsion areas of ¢onéérn, "I the §é6ond Etaﬁé“'th’é“évﬁma- e
. tor must select the appropriate lnformatlon-gatherlng instruments, The

third stage Involves data collection and analysls prior to the decision~

maker's deadline. In the final stage, the evaluator reports the flndinge i

to the declsion-maker In time for use and in a readlly understood form.
The author offers eight references on the subjeot of evaluatlon.

17. Harman, Harry H., and others. Evaluatlon of Drlver Eduoatlon and !

Tralning Programs, Princeton, New Jersey: Educational Testing
Service, 1969, 70 pages. ED 041 106 Document not available from
EDRS. (Avallable from National Technical Information Service, -
Springfleld, Virginla 22161, PB 183 805 MF $0,95 HC $6.00,)

An answer to the question, "What contrlbutions do drlver eduoatlon and
training programs make to the nation's highway safety program ?" was
sought through a synthesis of four feasibllity studies concerning the
effectlveness of current or proposed driver education programs, The
preliminary Investigations failed to {dentify any clear proof that driver
education, as presently constituted, has a significantly favorable effect
~on driver performance, particularly as measured by acoldents and

traffic law violations. Therefore, a comprehénsive hiodel for evaluating =~

driver education programs was developed, Including both short-term
and long-term activities. Short-term activities Include driving task
analysis, objectives of driver education, evaluation of program content,
and specifications for long-term evaluation. Long-term activitles are
measures of driver performance, measures of program characteristics,
measures of highway traffic system objectives, and research studies
using proximate and ultimate criteria.

18, Hartwlg, Keith E. A Basic Model for Planning, Monitoring, and Evaluating

Educational Programs. 1971. 4 pages. ED 053 196 MF $0.65
HC $3.29.




-

This paper presents a brief desoription of a basic model for planning,
monitoring, and evaluating educational programs using managerial
concepts. The model Involves flve steps: identification of a need;
statement of desired outcomes (objectives); development of & program,
including processes and resources; ongolng evaluation (monitoring);
and terminal evaluation. The approach is straightforward and easily
understood by anyone lacking sophistication in a management approach
to education. The model is in the developmental stage and is by no

_means complete. The system has been found useful {n presenting a

management approach to education to teachers and school admlnlstra-
tors.

| 19, Jacobs, Paul H. ""Criteria for Evaluating High School English Programs."
SR English Journal, 57,”9 (December 1968), pp. 1275-1296. ED 029 024~

Document not available from EDRS.

Designed to assist English teachers and departments in analyzing and
evaluatlng current programs, this checklist is divided into four parts:
basic organization and procedures of the English program (25 criteria);
physical provisions for English instruction, both facilities and equip~
ment (11 criteria) and materials (2 criteria); qualifications of English
teachers (7 oriteria); and English curriculum and instruction (103 cri-
teria). The curriculum checklist {s subdivided into three s=ctions:

the curriculum as a learning system, the curriculum as a whole, and
the various parts of the curriculum--literature, language, composltlon
(both wrltten and oral), reading, and speech. :

20, Jaeger, Richard M. "Evaluation of National Educational Programs: The

Goals and the Instruments." Paper presented at American Educational
Research Assoclation annual meeting, Minneapolis, March 1870. Wash-
ington, D, C,: Bureau of Elementary and Secondary Education, Office
of Education, Department of Health, Education, and Welfare. 20 pases.
ED 041 949 MF $0.65 HC $3.29.

A joint comprehensive evaluation system for the agsessment of fifteen

~ federal programs has been developed by the United States Office of Edu-

cation. Diverse program gervices will be treated as resources available
to meet the needs of critical target groups. Nine crucial questions in
program management need to be answered. The evaluative design to’
find the answers to these questions proposes to use the individual pupil
as the unit of analysis. Using sample survey methods and multiple
matrix sampling (different {ndividuals complete different samples of

test items), it will be possible to collect comparable and generalizable
data without putting an undue testing burden on any one student. Data
collection instruments are discussed in some detall.

e ol i



21, Jay, Charles D., an¢ vastle, Pat. Guldelines for Evaluating Foreign

: Language Progrgs. Springfield: Illinols State Office of the Super-
intendent of Puolto Instructlon, n.d. 13 pages. ED 013 592 MF $0.65
HC $3.29. ,

A need for slmpltfled orlterla by nhioh secondary sohools oan measure
the excellence of thelr foreign language programs has stimulated the
~ development of these guldelines. The guldelines are deslgned to asslst ‘
" In setting up the best possible audiolingually orlented currlculum to >
_meet the Indlvidual needs of schools. - Following an outline of baslo in-
~ formation about sequence of study, texts and materlals, and electronlo
- equlpment the gulde lsts, In questlonnalre form, oriteria that indicate
: Lk ‘superior foreign la.nguage programs. nghllghted In the questlonlng are -
e o the areas of general-methodology;: ,elementaryr junior high,-and. beglnnlng
S - ~and advanced high school language programs- Latln programs; and test- s
(ngandevaluatlon. S STl s s

i 22, Kldder, Mary Jane, compller. Searchllght- Relevan‘ Re
:  Interest Areas. Program’ Evaluation and Accountabllity,
: specttve Search. Ann- Arbor, Mlohlgana ERIC Clea f'_

| Eduoatlon Bulldlng, Unlverle °f Mlchlgﬁ}
48104.; $1.00 ) : ’

'Documents revlew methods of prog; am eval ‘,'ﬂ ¢ e
. which programs and counselors are effentl\re ln contrlbu; Ing to f avor- A
: ,able student development. , : e L

SR 23 Kllpatrlck. Jeremy. “Evaluatlng a Unlfled Mathematlcs Currlculum. " 7 ‘«
~  Presented at American Educational Research Assoclatlon symposlum,; e
Mlnneapolls, March 1970. 4 nages. ED 042 811 MF $0.65 HC $3 29,

A method of evaluatlng the Secondary School Mathematytos Currlculumi‘
Improvement Study (SSMQIS) is dlsoussed 'rhe main t "sk of SSMCIS ~




24, Klein, Stephen P. "Ongoing Evaluatlon of Educational Programs." Paper

presented at American Psychologloal Associatlon convention, Honoluly,
Hawail, September 1972. 12 pages. ED 069 7256 MF $0 66 HC $3.29,

: Three distinctions are usually made between norm-referenced and
criterion-referenced measures. These distinctions are in the areas of
measurement forms (student performance in relation to the performance
of other students or with respect to some speoific orlterlon), general
or_speoclfio types of objectives in which the measures are founded, and
modes of construction (rellance on items that differentiate among stu-
dents or items that reveal degree of masbery on a given objeotive),
Examinations of how both types of measures are actually constructed
and used, however, Indicate that these distinctions are misleading and :
__.can weaken the overall.value.of the evaluation effort. . For.evaluatlon .. .

_ purposes, the essentlal difference between norm-referenced and o
criterion-referenced measures should not be viewed as an intrinsto 2
measurement difference but as a question of interpretatlon of the meag-
~ urement, - Concerning ongolng evaluation, both norm-referenced and
criterion-referenced Interpretations are needed for such diverse pur-
poses as ldentlfying program components needlng lmprovement. iden~
-~ tifylng students needing speolal attention, providing the basis for =
~accountablility systems, and determining whether a program 18 belng ER
e lmplemented as planned, ‘Unless both types of Interpretations are made,
. realistic evaluatlons are lmposslble. : Both types of lnterpretatlons are
necessary for. reallstlc evaluatlon. o ; , -

catlonal Research Assoclation conventlon. New Orleans, Februa‘ry 197
21 pages. ED 075 508 MF $0 65 HC $3 29. S

| | An Illinols evaluatlon system has been deslgned to evaluate c‘ontlnuously:




Research for Better Schools, Inc., {1969]., 8 pages. ED 036 179 MF
$0.65 HC $3.29.

Evaluation of an educational innovation can ald in development of the
Innovation and provide a basis for making judgments with respect to
the innovation. This report discusses the Individually Prescribed In-~
struction (IPI) program and its approach to evaluation, IPI evaluation
activities are carried out in six areas: program plan, operating pro-
gram, school context, pupll behavior, teacher behavlor, and unplanned
{nfluences and other varlables.

27. Maxey, James, "Evaluation of the Outcomes of Modular Scheduling, !
Paper prepared for lowa Center for Research in School Administration - S
. annual membership meeting.._Iowa City: lowa Center for.Researchdn ... .. .. . ..
School Administration, University of lowa, 1968, 10 pages. ED 026 o
733 MF $0.65 HC $3.29. e

Four studies conducted on junlor and senior hlgh schools that have used s
some form of modular scheduling suggest that a proper way to evaluate
flexible scheduling lncludes observation of behavior, measurement of
attitudes and opinions, and assessment of puptl achievement, The text
concludes that observable behavior can be evaluated by recordlng patternsi
of classroom actlvlty; student, teacher, and parental views of flexible
scheduling can be assessed via opinionnalres; the ‘relative effectlveness

- of Independent study, large-group instruction, and small-group actlvlty
can be evaluated through opinfonnalres; and teaching effectiveness can
be determlned through comparatlve achlevement testlng. s

28. McGulgan. F. J. How to Select and Evaluate Programmed Instructlonal
. Materials, Ralelgh School of Education, North Carolina State Unl- '
versity, 1971. 20 pages. ED 051 465 MF $o 65 HC $3 29. ‘

The large number of Instructlonal programs commerclally available at
all educatlonal levels presents the teacher with a major gelection prob-
lem. This document explains the assessment procedures publlshers : f;‘
should use to assure publlcatlon of only hlgh quality programs, When he
first recelves a program, a publisher should have It checked by an ex-

, pert and make a declslon as to whether the program ls academlcally




posttests, from the students' actual work on the program, and from the
evaluation forms are then analyzed, The publisher's final declsion
whether or not to publlsh the program is made according to the oriterion
of the amount a student learns through use of the program. G

29, Merriman, Howard 0. Evaluatlon of Planned Eduoatlonal Change at the

Looal Education Agency Level. Columbus; Evaluation Center, Ohlo
" State Unlverslty, 1967. 16 pages. ED 026 042 MF $0.65 HC $3.20.

Based on a gystems analysls approaoh. a founrétage evaluatlon model
called CIPP (context, input, process, product) assesses innovative pro— :
grams In education, The model I8 both a way of viewing planned eduoa~
" tional change and a deolston-maklng tool for the administrator inthe = i
-looal educatton agenoy. - Development of the model includes a- -method for e e o s
organizing relevant factors of the total information flow, a procedure for v
. Identlfying program deflolenoles, and an extenslve outllne of evaluatlve

criterfa, _— :

30. Mltzel, Harold E. How to Evaluate Computer Asslsted Instructlon. Unl- By

“versity Park: Pennsgylvania. State University, 1970. 6 pages. ED 047
005 MF $0.65 HC $3 29.

L Rather than presentlng a cookbook reolpe for evaluatlon of computer

. asslsted Instruction (CAI), thls document dlscusses a number of querles

relevant to the evaluation of CAl, Isit posslble that CAT offers oppor- S
~ tunitles to reach cognitive Instructional objectlves to which users of
~ conventional methods do not aspire? Is it reasonable t
and conventlonal methods_; performance ln a slngle sub)




food service workers and child care aldes; tests of child care and food
service employment preparation; student questionnaires of attitudes,
Interests, expeotations, and self-concept: and an interview schedule.
The second section offers employer and student descriptive ratlng scales
and communications to student and employer for followup studies. The
third section includes teacher record forms for work experience, fi-
nancing, instructional materlals, teacher attitudes toward the oourse,
evaluation of the pilot program, preteaching and teaching time demands,
child care facilitles, and food service. The fourth sectlon Is an elghteen- B
page bibllography of books, pamphlets, magazines, newspapers, and ‘
audiovisual materials classified for occupatlonal home economics,
child care, and food services.. The fifth section consists of guidance
5 - forms to gather Information about personal and academic qualifloatlons S
e s of students. - The final section lists data analysls lnformatlon.»~~ e

32, Nivette, James D. A Ratlonale and Methodol for Desl ing Loglcal

- Evaluations for School Programs, Research Study Series, 1967-68,

- Californla: Los Angeles County Superintendent of Schools, 1969. 23
pages. ED 036 830 MF $0 65 HC $3 29. ‘~ =

Thls document dlscusses educatlonal evaluatlon and deslgn. Flve steps
~are esgentlal In evaluation: definition of educational objectives. Inbe-
~ havioral terms, translatlon of the objeetive Into desorlptlons of beha lor.

'identlfloatlon of situations In which the designated behavtor_; anbeoh-

~ served, establishment of an interpretive device that can measure the i
. desired growth, and statement of conclusions regardlng the extent to
- which the objectlves were achieved, Two tables present alternative S
~ methods for simple evaluatlon procedure deslgns. The development of e
- objectives Is also discussed, ‘Objectives should desoribe what the stu- L
- dent does, describe conditions under which his performancb canbe ob- . -
- served, and define the standards the student must meet, The evaluative
- process ltself {s consldered. ‘Flve evaluatlve deslgns are revlewed as.
1sthe use of control’ groups and standardized tests. , Evaluatlve orlterla i *
: deallng with lnterest mlght employ questionn: ) jattendanoe records, =
case studles, and so forth, The author Includes a list of standardized L
- tests, including personallty, Interest, and achlevement tests ,Vuseful ln s
o ‘evaluatlon‘ A statistlcal refresher contalns defl ltlons of me ‘




effectiveness of critical decisions through timely reporting of relevant
information in a useful form to appropriate levels of decision-making,
Evaluation is thus seen as the combination of effective decisions based
on timely, relevant information, The system focuses on four classes
of decislons and Is designed to yleld four kinds of information to serve
those declsion situations. The four classes of decisions are context
evaluation, design evaluation, process evaluation, and product evalua-
tton, Context evaluation consists of planning decisions and the context
information that serves those decisions and deals with the setting of
priorities and the selection of strategies., Design evaluation entails
structuring declslons that depend on design {nformation, In this phase,
objectives are specified and means to attain the objectives selected.
Process evaluation concerns the posstible need to restructure the pro- o
- gram after results of-pilot testing and previous evaluations are in, -Prod-- - oz oo
uct evaluation conslders evidence of the program's effectiveness in :
attaining its overall goals. Problems in applying this system might
include identtfying decisions and declslon-makers, timing decisions,
identifying relevant lntormatlon, and reporting informatlon in a use-
ful form,

34. Rapp,. Marjorle L. "The Analytical Aspects of Evaluatlng On-Golng Pro-
- grams.' Paper presented at American Educatlonal Research Associa-
tion annual meeting, Chlcago, Aprn 1972, 7 pages. ED 062 718 MF
$0 65 HC $3.29,

This paper presents a model for contlnuous, systematlo evaluatlon of ;
‘ongolng programs and specifies data needed for declsion-making in the
~ areas of program adoptlon, curtanment, or expanslon. “These data g!ve‘
the decislon-maker the necessary | Informatlon for program plannlng In
‘today 8 sophto*icated educatlonal envlronment.

35, Reynolds, Harrls W., and others, Evaluatlve Crlterla for Vocatlonal e
' Technical Programs. Harrisburg: Bureay of Curriculum Planning and Gt
"Sehool” Evatxratmh, Pehnsylvanla State Departient of Pnbuo‘ mstru‘ctton, S e
1967. 185 pages. ED 022 861 MF $0. 66 HC $6 58. St

i r’Evaluatlon must be an integral part of the eduoatlonal processfand must




The self-evaluationh process should be directed by a steering committee
and Involve the entire staff of the vocational-technical school. Each
staff member should serve on a subcommittee in addition to completing
a self-evaluation form in his own area., The steering commitiee should
be responsible for developing a final report from subcommittee re-
ports. As a result of the evaluation, Inservice programs should be
instituted to bring about the Improvements indicated, Procedures for
evaluations conducted by the Pennsylvania Department of Public In-
struction, Division of Evaluation, are included.

36. Rippey, Robert, "Introduction: What Is Transactional Evaluatlon?"
‘Paper presented at American Educational Research Assoclation annual
, meetlng, Chicago, Aprll 1972, 6 pages. ED 060 071. MF $0.65
This paper discusses the characterlstics and operation of an evalua-
~tion process-~transactional evaluation. Concentrating on the effects
change has on those effecting the change, transactional evaluation
stresses Incorporation of both protagonists and antagonlsts of change
into a change-oriented team. A copy of an evaluatlon questlonnalre : g
is lncluded. i , &

87, SOrenson, Garth. VA New Role In Educatlon- The Evaluator." Evalua-
- tlon Comment, 1, 1 (January 1968), Los Angeles. Center for the =
- Study of Evaluatlon of Instructional Programs, Unlverslty of Callfornla.’
4 pages. ED 021 818 MF $0, 65 HC $3.29. ‘

With the mcrease of federal funds for educatlon, a new professlon !s i
emerging--the ¢ evaluator, His role needs to be more clearly defined,
First of all, he must not take an absolutist position in his’ reIatlonshlp P
_ to other educatlonal experts or he will fail to get the cooperatlon of
- toachers and the support of powerful community groups. Second, he
must accept certain basle assumptions with regaro to educational
~ goals: educational goals should be defined in a process of lnteractlon
between professlonals and representatlves of the soolety, goals and
practices must be varled to accommodate a diverse populatlon and :
- must change as needs and values change. and goals must not be llmlted Sy
= 'to purely academlc objectlvesand must be stated In descrlptlve rather . I-,__ R




38, Stake, Robert E. '‘Toward a Technology for the Evaluatlon of Eduoatlonal

Programs. ' In Perspectives of Curriculum Evaluation, American Edu-
" catlonal Regearch Asgoclation Monograph Serles on Curriculum Evalua- .
. tion, edited by Ralph W, Tyler and others. Chloago: Rand McNally

~ and Company, 1967, 17 pages. ED 030 948 MF $0,65 HC $3.20,
(Also available from Rand MoNally and Company, P, O. Box 7600,
Chloago, Ilinols 60680, Complete dooument, 102 pages, $3 50.)

Refleotlng an lnoreased awareness of the need for comprehenslve cur-
riculum evaluation, this monograph focuses on major aspects of curricu-
lum design and development. Curriculum evaluation Is the collection,
processing, and Interpretation of two main kinds of data: objective
descriptions of a curriculum's goals, nvlronments, personnel, methods,

content, and outcomes; and. personal Judgments by.the evaluator.of the ... . ...

currlculum's goals, environments, personnel, methods, content, and

outcomes. Avallable tests related to the evaluation of instruction gel-

- dom go beyond achlevement testing. New techniques of observation .
and judgment are needed, with greater attention given dlagnostlo test-
ing, task analyses, and evaluation of goals. As reported in the grow-

Ing l!terature on measurement and evaluatlon. speclal techniques.

- "émployed in the behavloral sclences should be utlllzed ln currtculum

; evaluatlon. : :

‘ 39. Stake. Robert E.' "An Approaoh to the Evaluatlon of Instructlonal Pro-

grams. 't Paper presented at American Educational Research Assoota-
tion annual meetlng, Chlcago, Aprll 1972. 8 pages. ED 064 350
MF$065 HC $3 29. | ' : ‘ g

H[‘"Thls paper dlecusses eValu tlon of an eduoatlonal program through

~portrayal of the program rather than the focus of the program. The = jﬂ v
" author suggests that the program evaluator limit’ ‘'hig evaluation aims

~ to what he can do and what the client needs most. The first duty of
e the evaluator should be to offer the ollent a comprehenslve portrayal

40. Stake, Robert E.“ Responslve Evaluatlon. : 1972. ~ 4 pages. ED 075 487

.....




devices is based on observation of the program in action and inter-
action,with various Interested groups. Responsive evaluation is par-
ticularly useful during both formative and summative evaluation,

The principal stimull of responsive evaluation are those of the pro-
gram, [ncluding responses of students and subsequent dialogue. The
responsive approach responds to the natural ways {n which people
asslmlilate information and arrive at understandlng. -Program portrayal
may feature descriptions of persons, often by case studies. The
challenge to the evaluator is to minimize the sampiing error and find
ways to authentloate thls less scientlftc method of reportlng. .

41, Tanner. C. Kenneth., "Program Evaluatlon in Cost Beneflt 'rerms. "
Paper presented at American Educational Research Assoclation
annual meeting, Minneapolis;- March 1970. 16 pages. ED 042 228
MF$065 HC$329._ « o

'I'hls paper advances a model, called the expected opportunity loss S
~ model,. for curriculum evaluation. 'I‘hts deolslon—maklng technique
utilizes subjective data by ranking courses according to thelr ex~
- pected contributions to the primary objective of the total program. =
The model also utllizes objective data in the form of component costs
and differs from traditional cost-effectiveness models In that it places’
 less emphasls on the cost components, The decision model formulates
_alternatlves for deolslon-making under uncertalnty and appratses he
- probable or conditional opportunlty loss. The mlnlmum loss is the e
optlmum declslon. : iy e e

e 42 Unks. Nancy J.. and Cox. Rlchard C. ,"A Model for the Evaluatlon of a e
« ... -Testing Program. Working Paper Number Four of the Program Of
- Studies in Educational Research.'! Paper presented at American S B
_Educatlonal Regearch ‘Association annual meeting, Chlcago, February o
1968, Phlladelphla: Research for Better Schools. Inc, 7 pages. :
ED 036190 MF $o.es HC $3 29. e | |

s Evaluatlon of a testlng program ls necessary before or durlng a sound o ;'jjj
: totai project evaluatlon, Ideally, the testing. program study ghould be - & -
, ,concurrent wlth. and equal in magnltude to, the total pz*ojeot’ evaluatlon.‘j Ll




Applications and Reflections." Paper presented at American Edu-
cational Research Association annual meeting, New Orleans, February
1973. 8 pages. ED 076 614 MF $0.66 HC $3.29.

PERT is an aoronym for Project Evaluation and Review Technique.

The first step in a PERT analysis lg the listing of every activity re-
quired to accomplish the project. This s accomplished in three
stages: listing major tasks, assigning dates to each of these tasks,

and listing activities that must be performed to accomplish each task.
Once a project begins, the manager should hold regular meetings with
the task leaders to reanalyze the schedule. The implications of any
variances can be discussed in conjunctlon with supplementary PERT
analyses. ‘

e o i o S

44, Welty, Gordon A, The Loglc of Evaluatlon. 1968. 29 pages., ED 026
732 MF $0.65 HC $3.29. :

The logic of evaluation of educational and other action programs is c
discussed from a methodological viewpoint, No attempt Is made to
develop methods of program evaluation. The first part of the docu-
ment views the structure of an educatlonal program as a system with -
three components: Inputs, transformatlon of inputs fnto outputs, and s
. outputs. The secorid part discusses the necessary condition for a pro- .
gram to be a system: the presence of feedback loops.; The school
system with an evaluation unit is one eéxample of a program ‘with feed-
‘back loops. In the third section, the possibllity of mapping experlmental
designs Into soctal space characterized by feedback loops is confirmed
while Stufflebeam's statements to the contrary are refuted, The fourth
~_section examines the historical precedents for the findlngs and con- =
, cludes that it Is posslble, from a methodological vleWpo!nt, to imple-
“ment a rigorous experlrnental deslgn and to provide feedback for
managerlal declslon-maklng ln the context of actlon research. :

45, Wentllng, Tlm L., and Klit, John A, "Meta-Evaluatlon Applied' The :
- Evaluation of a ‘Large Scale Evaluatlon System. " Paper presented at o
 Amerlcan Educational Research Assoolation couvention, New Orleans, t i
‘February 1973., 22 pages. ED 075 509 MF $0.65 he $3 20,




ment In_Education; Proceedings (of the) Eleventh Southeastern Con- g
- ference (December 8-9, 1972), Session I, sion I, compiled by Thomas M,

slde effects Included the reorganization of state education organization
consultant services, In addition to meeting the Informational needs
for revision of the system In Illinols, the meta-evaluation has yielded
data to justify the retention of the three—phase system In future years.

46. White, Willlam F, "Information Feedback Systems (IFS) and Eduoa-

tlonal Goals, " Paper presented at Sesston I of Southeastern Invita-
tional Conference on Measurement in Educatlon, Athens, Georgla.
December 1972. 14 pages. ED 076 463 Document not avallable ,
from EDRS, (Avallable as part of Invitational Conference on Measure-

--tional Conference on Measurement in ‘Education, ‘Athens; Georgla,

_objectives clarlflcatlon, declslon-making, and program planning. In -
i the Follow Through project. several components are re .

~ tion, ‘medioal-dental, nutrltlonal, psychologlcal services,

~ henslon sectlons, A “sample of one clas:

~is provided. The Behavloral Maturlty Scale can provide feedb
~ the teacher and the teacher alde about thelr peroeptlons of the ma;

e of each chlld. - 5 5 e fa

Goolsby, Jr. Papers preeented at Sesslonl of Southeastern Invita- f o

December 1972, Athens: College of Educatlon, Unlverslty of Georg[a. -
211 pages, ED 075 449 MF $0.66 HC $9 87 ) e e N

An lnformatlon feedback system for evaluatlng an educatlonal program Ly
Is described, and its effectiveness {n evaluating the Follow. 'rhrough Sl
program and Its use In relation to the lowa Tests of Basio Skills are.
discussed, The systems approach to program evaluttlon consists of

vices, parental lnvolvement, and evaluatlon. - Instrutpents

'probl‘
testing skllls. and general problem-solvlng skllls. The Iowa Tests of
Baslo Skills tncludes: Vocabuiary, Word Analysls. and Reading Compre-y

item analysis of vooabulary :




revised. The evaluation Instrument consists of nine seotlona: ourrl-
culumy instructional content; Instructional activities, methods, and
procedures; (nstructional materlals; gutdance; extraclass activitles;
home, buslness, and community relations; physioal facllitles and

- equipment; and staff, - Each section is divided into subsections. Each
~ subsectlon Is Introduced by a oriterion followed by & serfes of check=

list Items that are speolfic statements of optimum conditions, practloes; .

~ and characteristios relating to the comprehenslve general oriterion,

- Each staff member Is required to make an individual evaluationon

- speclflo points of each subsection and a general overall evaluation of

~the whole subsection, The entire staff, meeting together, then evaluates

o both the specifi items and each subsection as a whole, A departmental

~ proflle 1s construoted In graphlo fgrm as @ summary of evaluations made

 of all twenty-seven subsections,
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